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Course Aims

Students will study children and youth as an important and unique target group undergoing
developmental crises different from other age groups. This target group also requires special
considerations and awareness of the use of professional values and ethics. Besides studying
their needs and crisis on an individual level, their issues will also be attempted to from the
familial and societal perspectives. Selected children and youth issues and theoretical models
generally recognized by the counseling professionals will be examined in an integrative and
critical manner.

Course Intended Learning QOutcomes (CILOs)
Upon successful completion of this course, students should be able to:

No.

CILOs

Weighting

1.

Examine and assess children and adolescents problems with
reference to local and contemporary familial and social contexts

10%




2. | Identify and examine contemporary children and adolescents 20%
issues

3. | Apply selected theories, concepts and intervention methods that 50%
are supported by western and local experiences to be effective in
understanding and assessing children and adolescents in distress.

4. | Apply counseling skills and their related values and ethics in 20%
working with children and adolescents in distress.

Teaching and learning Activities (TLASs)
(Indicative of likely activities and tasks designed to facilitate students’ achievement of the CILOs. Final details
will be provided to students in their first week of attendance in this course)

CILO No. | TLA1 | TLA2 | TLA3 | TLA4 | Hours/ course (if applicable)
CILO 1 v v v

CILO 2 v N N v

CILO3 v v v

CILO 4 v v N

TLAZ1: Lectures

Major theoretical models and fundamental concepts will be presented to students.

TLAZ2: Class Discussions

Classroom discussions organized for the whole class or carried out in small group
discussion followed by a presentation by each small group will be used for clarification
of concepts and for integration of theories and local practice experiences.

TLAS3: Live and Video Demonstration

Related videos demonstration by master therapists and local video production showing
the contemporary children and youth issues will be used in classroom for students to
learn how theories could be practiced and to cater for local problems. Live
demonstrations and role plays by students and by teacher will also be used to examine
how theoretical models be practiced in situations.

TLAA4: Student Presentation

Student presentations will be used to encourage self study on a range of children or
youth emotional and behavioural problems and their related theoretical and practice
concepts.

Assessment Tasks/Activities
(Indicative of likely activities and tasks designed to assess how well the students achieve the CILOs. Final
details will be provided to students in their first week of attendance in this course)

CILO No. | Type of Assessment Tasks/Activities Weighting (if | Remarks
applicable)

CILO 3 -4 | AT1: Reflective paper on children play 20%

CILO 1-3 | AT2: Group presentation 20%

CILO 1 -2 | AT3: Reflective and case critique paper 20%

CILO1-4 | AT4: Term Paper on a specific child/youth 40%




problem or on a special intervention
method

AT1: Reflective paper on children play

Students will be asked to experience playing with one child for half an hour and write a
reflective paper on what they have learnt in the process about playing with children and
about their interactions with children. The length of the paper is 1,000 words.

AT2: Group presentation

Students will be divided into smaller groups with around 5 members in each group for a
group presentation on one assigned type of child or youth emotion or behavioural
problem. Each presentation will last around one hour in the formats of oral presentation,
video demonstration, role plays and assessment exercises. The presenting group has to
lead a 30 minutes whole class discussion after their presentation.

AT3: Reflective and case critique paper

This is an individual paper on the group topic that each student is working on in their
group presentation. Students have to write a reflective and case critique paper on the
case that they have been studying in the presentation and to comment critically on the
appropriateness of the assessment methods, intervention methods and the role of
workers being used in the case. Students also have to reflect of their own learning on
how to be a competent children and youth counsellor. The length of the paper is 2,000
words.

AT4: Term Paper

This is another individual paper on one current children or youth issue which is
challenging Hong Kong as a local community and culture. Students are asked to apply
one theoretical and intervention model to this specific type of children and youth
problem and to comment on the appropriateness of a western intervention model to local
use. The length of the paper is 3,000 words.

Grading of Student Achievement: Refer to Grading of Courses in the Academic Regulations for

Taught Postgraduate Degrees.

Letter | Grading criteria in relation to CILOs

Grade

A+ Demonstrate an excellent ability in applying theoretical concepts to analyse

A individual children and youth problems. Critically compare the different

A- theoretical perspectives and orientations of different models when
attempting to analyze and apply. Very good use of knowledge about ethics
and values with working with children and youth in distress. When analyse
and apply, there is strong evidence of original and reflective thinking; good
organization, capacity to analyse and synthesize; superior grasp of subject
matter; evidence of extensive knowledge base.

B+ Reasonable understanding on how to apply theoretical concepts to analyze

B children and youth problems. Showing a good ability to distinguish the

B- different theoretical perspectives and orientations of different models when




attempting to analyze and apply. Good use of knowledge on ethics and
values when working with children and youth in distress. Evidence of grasp
of subject, some evidence of critical capacity and analytic ability;
reasonable understanding of issues; evidence of familiarity with literature.

C+

General ability to understand the theoretical concepts that could be used to
analyse and apply to children and youth problems. Weak use of knowledge
on ethics and values when working with children and youth in distress.
Students are profiting from learning the course; understanding of the
subject; developing solutions to simple problems in the material.

Ability to spell out the theoretical concepts and models that could explain
children and youth problems. Weak use of knowledge on ethics and values
when working with children and youth in distress. Sufficient familiarity
with the subject matter to enable the student to progress without repeating
the course.

Little evidence of familiarity with children and youth problems. Weak in
distinguishing the concepts and models that could be used for analyse and
apply; weakness in critical and analytic skills; limited, or irrelevant use of
literature. Very weak use of knowledge on ethics and values when working
with children and youth in distress.
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1. Keyword Syllabus

11

1.2

13

Nature of contemporary children and youth problem

Ecology of childhood and adolescence, pro-social development and deviance, well-
being of children, behavior disorders, emotional disturbance, developmental
disabilities, children in distress.

Selected theories and models for understanding, assessing and counseling children
and youth

Psychodynamic approaches: childhood experiences, connection between
childhood and adulthood, psycho-social approach.

Person-centered approach: play work, child-centered play therapy, filial piety
group.

Family system approach: children and youth problems in relation to family system
distress and parenting.

Cognitive Behavioral approaches: behavior management and therapy, Rational-
emotive-Behavioral Therapy, Reality Therapy.

Children and youth emotional and behavioral problems and the applications of
values and ethics in practice

Eating disorder, personality disorder, conduct disorder, depression, runaway
behavior of children and youth.
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