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The discrepancyThe discrepancy

• General English language input may not be able to cater for• General English language input may not be able to cater for 
the needs of students for their own discipline

• Course instructors were not trained to assess / give feedback g
on students’ English proficiency

• Many students  had difficulty doing as well in academic 
t di th i biliti t d th h ld b bl t dstudies as their abilities suggested they should be able to do 

(Bruffee, 2008)
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The Need for a Writing-Across-the-Curriculum 
(WAC) P(WAC) Programme

• Many deans and programme leaders realised that good grammar and• Many deans and programme leaders realised that good grammar and 
spelling skills alone are not enough to help students to communicate in 
technical content. (Shapiro, 1991)

• The demand for WAC programmes began to rise in the US in 1970s 
(Thaiss, 1998).

• Learning English through content has been regarded as a central concernLearning English through content has been regarded as a central concern
in second language acquisition (Mohan, 1986).

• “Learning to write / writing to learn” is still a popular slogan for WAC 
(Th i 1998)programmes (Thaiss, 1998) .
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The Language Companion Course (LCC)The Language Companion Course (LCC)

• A WAC programme empowered by Web 2 0 was• A WAC programme, empowered by Web 2.0 was 
introduced to assist students to

write accurately and coherently and to correct their own– write accurately and coherently and to correct their own 
errors in the assignments

– improve their English writing ability within their own p g g y
subject discipline and to enhance their  motivation in 
writing
d l t i l i E li h– develop autonomy in learning English

• Students learn to write and write to learn

4



Structure:

Steering GroupSteering Group 
Committee

Project co-ordinator Programme Leaders

Course co-ordinator Course co-ordinator

On-line Markers O li M k O li M k O li M kOn line Markers On-line Markers On-line Markers On-line Markers
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The workflow
Key: LC LCC co ordinator OT on line tutorsKey:    LC- LCC co-ordinator      OT- on-line tutors 

Ss- Students                    ST- Subject teacher

LC & Ss
Writing 

workshop
s

Lt & OT
Standarsation

LC & ST
Genre, 
CILO, 

A

OT & Ss 
On-line 

submission
s and

LC & ST
Feedback

TLAs s and 
marking

LC & Ss
FeedbackFeedback 

on genre 
related 
areas

Feedback 
on 

Common 
errors

LC & OT
Feedback 

on 
Language g g

related 
areas
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The ScheduleThe Schedule
Date

Students  Language Tutors 
Date

Sept‐23‐ 2008 Start drafting assignment. Open the Blog.

Sept‐25‐2008 (2345)
(First Submission Deadline)

Post first draft of assignment.

Sept‐25‐2008 (2345) ‐‐
Sept‐29‐2008 (2345)
(First Feedback Deadline)

Comment on first draft.

Sept‐29‐2008 (2345) Check the blog for feedback

72-hour turn 
around

Sept 29 2008 (2345) Check the blog for feedback. 
Start drafting second draft.

Sept‐30‐2008 (2345)
(Second Submission Deadline)

Post second draft of assignment.

S t 30 2008 (2345) C t d d ft72 hour turn Sept‐30‐2008 (2345) ‐‐
Oct ‐3‐ 2008 (2345)
(Second Feedback Deadline)

Comment on second draft.

Oct ‐3‐ 2008 (2345) Check the blog for feedback.
Start writing final version

Create Assignment Drop Box.

72-hour turn 
around

Start writing final version.

Oct ‐6 2008 (2345)
(Assignment Deadline)

Submit final version to 
assignment drop box.

Oct ‐6 2008 (2345) ‐‐ Collect and grade the final 
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Oct 10‐2008 version.

The Development of a Comment BankThe Development of a Comment Bank

Levels No. of items No. of items No. of items No. of items No. of items 
on the 
Comment 
Bank 
(Pilot 1)

on the 
Comment 
Bank 
(Pilot 2)

on the 
Comment 
Bank 
(Pilot 3)

on the 
Comment 
Bank 
(Pilot 4)

on the 
Comment 
Bank 
(Pilot 5)

Word 9 17 18 34 36

Clause 17 31 32 15 15Clause 17 31 32 15 15

Paragrap
h

0 9 14 14 14

Academic 
Style

1 2 2 13 13

Total 27 59 66 76 78
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The Present Comment BankThe Present Comment Bank

http://lc.xsy.cityu.edu.
hk/edolcc/200809/LC
C/CommentBank.asp
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Students posting their drafts on the blogStudents posting their drafts on the blog
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Inserting comments on the blogInserting comments on the blog
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Qualitative feedback
There are still quite a lot of problems in passive 

Qualitative feedback

constructions. Keep it up for the final version.

The student is able to
Not 
Evident

Emerging Consolidating Mastery

√
1. use appropriate sections for the 

progress report

√

2 d l h ti f ll
√

2.    develop each section fully

3.    organize different sections 
appropriately 

√

4.    Use appropriate verb tense in 
different sections of the progress 
report

√

√
5.    express ideas concisely

√

6.    adopt proper academic style
√
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Explanation notes

Grammar links

13

Findings (1):The usefulness of the Grammar 
Li k (BCH)Links (BCH)

Grammar links Usage rate

Word choice 100%

Preposition 63%

Countable  / 56%
uncountable nouns

Articles 44%
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Students’ feedback on Grammar links (BCH)Students  feedback on Grammar links (BCH)

“Th ll ti b it i th t f l f• “The collocation website is the most useful for me 
because it teaches me how to use compound words 

hi h I h l d b f ”which I have never learned before.” 
• “The on-line dictionary is most useful for me 

because the explanation of words is very clear, 
including an illustrative sentence, forms in singular 
and plural and so on.”
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Findings (2): The Usefulness of writing 
k h (FB)workshops (FB)

Questions TotalQuestions Total

Q1 ) This workshop is useful 5.3

Q2 ) The instructor is well prepared 5.8) p p

Q3) I would like to know more about writing skills after 
attending the workshop.

5.8

Return rate
( N= 111)

97%

Strongly StronglyStrongly Strongly
disagree  agree

1         2         3         4         5         6         7
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Findings (3):The Usefulness of LCC (FB)Findings (3):The Usefulness of LCC (FB)

1 2 3 4 5 6 7 Mean

Comment Bank 
Explanations

4 5 13 43 29 10 7 4.31

Grammar Links 2 5 19 37 26 15 7 4.38

Marker’s Comments 2 4 19 42 32 5 6 4.21

Overall Usefulness 
of LCC

5 4 11 41 29 14 7 4.4
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Findings (4): Differences in Submission RatesFindings (4): Differences in Submission Rates

Courses Submission rate Language mark 
assigned

FB2500 08-09 Sem A 99% 10%

EE3003 08-09 Sem A
08-09 Sem B

100%
100%

10%
10%

AIS        08-09 Sem A –
assignment 1
assignment 2

80%
49%

0
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Findings (5): Common errors- A case study of 
BCH t d tBCH students

Top 10 
Common

A1
(Summary)

A2
(Argumentation)

A3
(Comments)

A4
(Exposition)

A5
(Exposition)

A6
(Argumentation)Common 

errors
(Summary) (Argumentation) (Comments) (Exposition) (Exposition) (Argumentation)

1 Singular / Plural Singular / 
Plural

Article Delete this Word choice Singular / 
Plural

2 A ti l A ti l Si l / S bj t V b Si l / W d h i2 Article Article Singular / 
Plural

Subject-Verb 
agreement

Singular / 
Plural

Word choice

3 Delete this Word choice Preposition Word choice Delete this Delete this

4 Word choice Delete this Delete this Preposition Article Tense shift4 Word choice Delete this Delete this Preposition Article Tense shift

5 Part of Speech Preposition part of 
Speech

Article Preposition Preposition

6 Subject-Verb 
agreement

Subject-Verb 
agreement

Spelling Singular / 
Plural

Punctuation Article
agreement agreement Plural

7 Spelling Part of 
Speech

Word choice Punctuation Part of 
Speech

Coherence

8 Verb form Sentence Sentence Passive voice Spelling Subject-Verb 
fragment fragment

p g j
agreement

9 Preposition Missing Be Subject-verb 
agreement

Pronouns Subject-Verb 
agreement

Part of 
Speech
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10 New Sentence Verb form Verb form Spelling Passive voice Punctuation

Common errors identified in 6 BCH 
i tassignments 

• Singular  / plural
• ArticleArticle
• Word choice

Subject verb agreement• Subject-verb agreement
• Preposition
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Findings (6): Improvement in performance-

A) Descriptive data:
A case study of EE 3003
A) Descriptive data:

A1 V1 (N=52) A1 V 2
(N 22)A1 V1 (N 52) (N=22)

Total number of errors
2233 858

Total number of words
38043 19389

MiMin error mean
0.77 0.54

Max error mean
18.05 9.8118.05 9.81

Errors per 100 words 
( ∑ mean ) 5.87 4.425
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B) Correlation of Versions 1 & 2B) Correlation of Versions 1 & 2
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C) Differences in performance in Version 1: 
(between groups)

Group N Mean Sig

1
(1 submission)

30 6.95 0.8
( )

(n.s.)
2 22 7.21
(2 submissions)
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D) Significant Improvement in Draft 2
(Within group)

N Mean Correlation Paired-sample T-test

(r ) Sig t Sig(r.) Sig. t Sig. 
(2-tailed)

Version 1 22 7.21

68 0 001 3 388 0 03.68 0.001 3.388 0.03
(P<0.05)Version 2 22 5.02
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E) Differences in performance in Version 2:E) Differences in performance in Version 2: 
(between groups)

Group N Mean Sig

1
(1 submission)

30 6.95 0.05

2
(2 submissions)

22 5.02
(2 submissions)
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Significance of findings:Significance of findings:

1 Students are ready to use the grammar links an initiation1. Students are ready to use the grammar links– an initiation 
into independent learning

2 The LCC is effective in helping students to improve their2. The LCC is effective in helping students to improve their 
performance in the writing of their own discipline

a) Students made significantly fewer errors in version 2 than in version ) g y
1.

b) Students who submitted twice made significantly fewer errors than 
their peers who submitted once onlytheir peers who submitted once only.

3. The LCC provides a suitable context for integrating writing 
input and practice with content-based instructioninput and practice with content based instruction.
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Forward looking:Forward looking:

D l i di i f t f ilit t• Developing a discussion forum to facilitate peer 
review and critical thinking and increase 

i ti t t d t d tcommunication among tutors and students.
• Setting up folders of model essays to encourage 

modeling.
• Providing quantitative feedback on common errors g q

for individual students. 

THANK YOU!
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